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DAYS TO REMEMBER: 

September 27: Class Roles due to Adriane Willis 

September 30:  Inventory due to Central Office 

September 30: Remaining FY15 monies must be allocated 

October 10:  Fall Break 

Please visit the Special Services website: 

http://gulfportsd.schoolwires.net/domain/103 

What is Developmentally Delayed (DD) 

 
According to the Mississippi Department of Education Regulations, children through age nine (9) who are 

experiencing significant delays in two or more of the five developmental areas (cognitive, fine/gross motor, 

communication, social/emotional/behavioral, and adaptive behavior) meets the eligibility criteria for 

Developmentally Delayed (DD) if, by reason of the developmental delays, they need special education and related 

services due to a disability that adversely affects a child’s pre-academic or educational performance.  

What are the developmental domains? 

 

 The Cognitive Domain measures skills or abilities most commonly thought of as mental or intellectual. The 

cognitive milestones involve activities such as perceiving, processing, and attending to information; i.e. 

remembering, thinking, and knowing. 

 The Motor Domain assesses a child’s ability to control and use the large and small muscles of the body. 

 The Communication Domain measures how effectively a child receives and expresses information and ideas 

through verbal and nonverbal means. 

 The Social/Emotional/Behavioral Domain assesses abilities and characteristics that allow a child to engage in 

meaningful social interactions with adults and peers to develop his or her own self-concept and sense of 

social role. 

 The Adaptive Domain is a measure of the ability to perform the tasks associated with daily routines with 

increase in autonomy and the responsibility of performing simple chores.  

 

 

Submitted by:  The Assessment Team 

http://gulfportsd.schoolwires.net/domain/103
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Preschool News 

 
The Gulfport School District holds Preschool Developmental Screenings for children 2-5 years of age every 

Wednesday of the month.  These are for students who may have a suspected disability, and who reside with their 

parent(s) within our school district lines.  Parents can contact our department at 228-865-4678, 228-865-4699, 

or 228-865-4693 to schedule an appointment or to get more information about our program.  If an appointment 

is made, your child’s developmental history will be discussed at that appointment.  The developmental screening 

your child will receive consists of a hearing and vision screening, along with screening in the areas of Cognition, 

Language, Speech, Motor, Personal-Social, and Adaptive.  Following the screening, a MET meeting will be held.  

During this meeting, we will discuss your child’s screening results and determine if further evaluation is necessary.  

You will need to bring the following information to your scheduled appointment: Two forms of Proof of Residency, 

such as: filed homestead exemption documents, mortgage statement, property deed, apartment or home lease 

agreement, the current month’s utility bill with the parent/guardian’s name on it, military housing assignment, and 

car registration or tax returns.  IF YOU DO NOT HAVE PROOFS OF RESIDENCY, THEN AN AFFIDAVIT FORM CAN 

BE PROVIDED TO YOU WHEN APPLICABLE.  If you have any of the following records, please bring them with you 

as well:  

 

*medical records  

*previous evaluations 

 *hearing test/screening 

 *vision test/screening 

 *list of any medications your child is currently taking 

 *social security card/number 

 *glasses and/or hearing aids your child may have 

 

In addition, please feed your child before you come to your appointment, as there will be NO FOOD OR DRINKS 

ALLOWED! Your child’s speech cannot be assessed with food, drink, candy, or gum in their mouth.  Also, no 

personal toys can be brought into the testing areas, please.  These are distracting to the child during the 

screening.  Thank you.   

 

Our Staff includes- 

Summer Morgan, Early Interventionist/SPED Teacher 

Anita Apperley, SLP & Case Manager 

Jeanne Chandler, SLP 

Amy Lynch, SLP 

 

 

Submitted By: Summer Morgan 
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Classroom Management 
Developmental Differences 
Although the majority of classroom management research has focused on elementary school classrooms, with little research devoted 
to secondary levels, the basic principles in the literature and this document can be applied across all grade levels (Brophy, 2006). At 
the secondary level, some teacher responsibility for classroom management is shifted to administrators who may invoke disciplinary 
sanctions or procedures. In terms of further developmental differences, an important dimension of classroom management is starting 
out of the “right foot.” Evertson and Emmer (1982a) reported junior high/middle school teachers reported that they did not spend as 
much time teaching students to follow rules and procedures. Nevertheless, they needed to communicate expectations related to 
engaging in and completing work assignments. 

 
The authors listed the following characteristics of effective classroom managers at the junior high level (Evertson & Emmer, 1982b). 

 Instructing students in rules and procedures. Effective classroom managers described rules completely and systematically instilled 

the rules and procedures; 

 Monitoring student compliance with rules. The best classroom managers monitored compliance and consistently intervened to 

correct inappropriate behavior. They were also more likely to mention rules and describe desirable behavior as part of their 
feedback; 

 Communicating information. The best classroom managers were better at presenting information, directions, and objectives. 

 Organizing instruction. Effective classroom teachers were highly organized and transitions between activities were conducted 

efficiently. They maximized student attention and task engagement. Subsequent research has supported this finding at both 
elementary (Freiberg, 1999; Freiberg, Stein, & Huang, 1995) and secondary levels (D. Gottfredson, G. Gottfredson, & Hybl, 1993). 

 

Classroom Management 
At the Primary or Universal Prevention System Level (interventions at this level are applied to all students in the school; approximately 
80% of students may respond to this level of intervention): 

Submitted By: Pam Opel 

DOS DON’TS 

Create classroom lessons and materials that interest students Do not use vague rules 

Ensure that there is a match between student’s skills and classroom 

instructional level 

Do not have rules that you are unwilling to enforce 

Develop home-school partnerships through which student learning and 

behavior can be fostered and student needs can be met 

Do not ignore student behaviors that violate school or 

classroom rules (they will not go away) 

Teach students the skills they need to meet classroom expectations 

(self-regulatory skills like time management and study skill like note 

taking) 

Do not engage in ambiguous or inconsistent treatment of 

misbehavior 

Develop a statement explaining the purpose for classroom 

management 

Do not use  overly harsh or embarrassing punishments or 

punishments delivered without accompanying support 

Clarify expectations for student behavior Do not use corporal punishment 

Establish procedures for teaching expected (positive) behaviors Avoid out-of-school suspension whenever possible  

Establish procedures for discouraging problem behaviors Do not try to solve problems alone if you have serious 

concerns about a student. Refer to your school psychologist 

or special education professional. 

Establish a system for monitoring student progress and keeping 

records 

 



         Special Services 

Volume 4, Issue 2 

 

G U L F P O R T  S C H O O L  D I S T R I C T  

Behavior  - TSP Process 
 

The Special Services Department has created a process regarding SPECIAL EDUCATION STUDENTS with Behavior 
Goals on the Individualized Education Plan and Functional Behavioral Assessments/Behavior Intervention Plans.  This 
process includes three levels:  Behavior Goals, Targeted Support Plan, and then a Functional Behavioral Assessment.  
When considering the child’s need for behavior interventions, the first level is to add appropriate behavioral goals on the 
student’s IEP.  Supports (accommodations, modifications, and supports for personnel) should be utilized to reduce the 
student’s problematic behavior(s).  Students should be taught replacement skills for deficit areas.  Remember, failure to 
implement any part of the IEP (including behavior goals) will result in a denial of FAPE for the student. 
 
The second level includes a Targeted Support Plan (TSP). A TSP comes into play after core strategies are determined 
not to be enough support. This is where a teacher will develop a written plan (like a lesson plan) for implementing some 
specific strategies with a student. Hopefully, these strategies will help and there will be no need for an official FBA/BIP 
(or a move to Level 3 for more intensive supports). FBA/BIPs have mandated components, a TSP does not.  The stu-
dent’s TSP should be aligned to BEHAVIORAL GOALS in the IEP and information provided on the PLAAFP for strengths 
and impact of disability.  Implement the TSP with fidelity and integrity.  Keep data, progress monitor, review/revise if nec-
essary and MOST IMPORTANT- TEACH REPLACEMENT SKILLS.  
 
The third level could include a Functional Behavioral Assessment. If the TSP is deemed to be ineffective, contact the 
Behavior Specialist or the School Psychologist.  At this time, behavior goals will be reviewed, data will be examined, and 
progress monitoring will be checked.  Once the data is reviewed, an IEP meeting may be scheduled to obtain parental 
permission to conduct a Functional Behavioral Assessment.  
 
The levels of SPECIAL EDUCATION behavioral support should be thought of in the following manner: Across the district 
the numbers should be reflective of the following: 
 Level 1- 80% of students with behavioral concerns  
 Level 2- 15% of students in need of additional support  
 Level 3- 5% of students who need specialized and intensive support 
 
Teaching behavior requires the utmost fidelity and integrity.  Students sometimes are not equipped with the strategies 
needed to be successful with the core behavioral management system and must be taught replacement skills. As with 
any goals/objectives on the students IEP, progress monitoring of behavioral goals is necessary to track progress or the 
lack of progress. When we teach students the skills they lack, discipline referrals should be reduced and academic 
growth should increase.   
 
As a reminder: 

 All students who have the eligibility of OHI (ADD/ADHD) must have behavior goals on their IEP that reflect areas of 
concern.   

 All students with the eligibility of EMD must have behavioral goals on their IEP as well as a FBA/BIP to address are-
as of concern.   

 All students who are serviced in a Behavior Modification Program must have behavioral goals on their IEP as well as 
a FBA/BIP to address areas of concern.   

 
Andre’ Hoots-Slade has already begun meeting  with the principal, assistant principal and the LSC’s at each school  to 
further explain this process.  The new process will be effective on 9.26.16. 
 
If you have any questions or concerns as we transition into this process, do not hesitate to contact Andre’ Hoots-Slade. 
Office number: 228.864.5416 Email: andre.hoots-slade@gulfportschools.org 
 
Thank you in advance for your support. 

mailto:andre.hoots-slade@gulfportschools.org


         Special Services 

Volume 4, Issue 2 

 

G U L F P O R T  S C H O O L  D I S T R I C T  

TSP vs. BIP 

Submitted By Andre’ Hoots-Slade 

Targeted Support Plan - TSP Behavior Intervention Plan - BIP 

Created PRIOR to conducting a FBA - can be 

teacher or team/IEP committee developed 

Created by IEP Committee in response to a 

completed FBA conducted by Behavior 

Specialist  

Utilizes Level 1 and 2 evidence-based 

interventions and classroom management 

strategies to improve concerning behavioral 

issues. 

Formalizes intensive interventions and 

evidence-based strategies based on 

information uncovered by the FBA regarding 

the function of the behavior 

Does NOT have BDE mandated components 

but can look similar to a BIP 

Includes clearly identifiable and specific 

components mandated by MDE 

Should be aligned to BEHAVIORAL GOALS in 

the IEP and information provided on the 

PLAAFP for strengths and impact of disability 

Must be directly linked to goals and other 

information on the IEP and becomes formal, 

legally binding part of the IEP 

Progress monitoring SHOULD be used by IEP 

Committee for decision making about 

services, placement, and the need for a FBA 

or other evaluation 

Progress monitoring MUST be used by IEP 

Committee for decision making about 

services, placement, and other evaluations 

NOT listed as a BIP under Special 

Considerations on IEP but could be mentioned 

under “document the basis” in that section 

WILL be referenced throughout IEP and 

marked “YES” under Special Considerations 

as a student having a BIP 


